This study entitled "Problems in the Construction of Sentence at HSSC Level in Pakistan" strives to unearth the problems faced by the students in learning sentence structure through literature and the facts regarding the role of literature as a teaching tool in teaching English as a second/foreign language with reference to the construction of sentence at Higher Secondary School Certificate (HSSC) level in Pakistan. This study also investigates how much the students learn English sentence structure through literature. To achieve the set objectives of this study, the researcher went for the quantitative research methodology. So, a questionnaire comprising of 30 items encompassing the different aspects of sentence structure was designed to collect data from 600 subjects (male/female) of HSSC (Higher Secondary School Certificate) level. The researcher has also conducted an achievement test so that a correlation might be drawn between their attitude towards "teaching English sentence structure through literature" and the score of their achievement test. The collected data were analyzed through software package (SPSS XX) which is commonly used in applied linguistics. The findings of this study explicitly reveal that the EFL learners remain unable to learn and develop both the contraction of sentence and syntactic skills when they are taught English through literature. This study recommends that the teaching of English should be application oriented and task-based strategies and activities should be resorted to by the FL educators.
Introduction
All languages have syntactic structure. This means that a language does not consist of strings of words rather words group together to form phrases and phrases group together to form larger phrases and sentences. This pattern of phrase within phrase is known as hierarchical structure. The study of the ways in which words combine into such units as phrase, clause, and sentence is known as syntax. The sequences that result from these combinations are referred to as syntactic structures. The ways in which components of words are combined into words are studied in morphology. Syntax and morphology together are generally regarded as the major constituent of grammar. According to Chomsky (1972) , each language has a specific relationship between sound (phonetic representation) and meaning (semantic representation). Syntactic structure bridges sound and meaning. McArthur (1992) also claims that in the recent years, some linguists have tended to abandon the vertical "layer cake" model in favor of horizontal model with a syntactic component flanked by a phonological component on one side and a semantic component on the other. Syntax has this central role because it can be regarded as the component that links sound and meaning. It can be illustrated as follows:
Source: Chomsky's Universal Grammar by Vivian Cook & Mark Newson. sentence expresses a complete thought, dates from the first Western treatise on grammar, by Dionysius Thrax" (McArthur, 1992) . Wren & Martin (1999) define sentence as "a sentence is a set or group of words which makes complete sense". It can also be defined as a sentence is a group of words that includes a subject and a predicate and expresses a complete thought.
The problem that confronts the researcher is that teaching English through Literature does not render any positive pay off in developing and honing the EFL/ESL learners' skill of the construction of sentence. In the Pakistani context, literature seems to be inadequate and improper language teaching tool at Intermediate level. English is a compulsory subject up to Bachelors level in Pakistan but it has been observed that even after spending a lot of time in learning English, majority of school and college students are unable to write grammatically correct English. There are certain other problems and challenges which render these textbooks an inadequate teaching resource. The most glaring among them are the prescriptive syllabus, teaching methodology, provision of ready-made material and the assessment system. Moreover, the selected textbooks are not used to develop and hone all the basic language skills listening, speaking, reading and writing. For instance, the texts chosen to this end pose difficulties at grammatical, linguistic and literal level. It has also been observed that the teaching of English in Pakistan is highly ritualized. The literary texts do not include the structures and vocabulary previously learned and difficult and ambiguous structures also elude most of the learners of English language. The texts chosen to teach English through literature rarely deal with linguistic and grammatical sides. As a result, the EFL learners face the problems like mixed construction, subject-verb agreement, misplaced modifiers, split infinitives and the lack of parallel constructions. Apart from these afore-stated problems, the ESL/EFL learners also encounter the problems like wrong start, wrong use of tense, wrong time sequence of time and wrong use of adjective, prepositional and adverb phrases in their construction of sentences. (See Appendix I)
Significance of English
English has become an international language or an international lingua franca. It has achieved such a status as is recognized by every country across the world. In Pakistan, English occupies a place of honor and prestige among the languages spoken here. In recent times, owing to the remarkable success of the English-speaking nations in the fields of industry and politics, the people, governments, and institutions have steered their focus and interest towards this language. It has generally been observed that strong language competence renders students good pedestal and they get entry into higher institutions as the learning of English language wields so much intense importance in Pakistan in the present scenario. English has also become the symbol of education and an elite status in the Pakistani society and has become the language of media, science, technology and a means of inter-national as well as intra-national communication. Ghani (2003) styles this language "a gateway to success" in Pakistan. Akram & Mehmood (2007) have analyzed the factors which motivate the Pakistani students to go for the learning of English language. They claim that the motivational factors like studies abroad, greater job opportunities, social or missionary aspirations, better economic prospects and academic ends make them learn this language.
Teaching of English as a Second/Foreign Language in Pakistan
English is a compulsory subject up to graduation level in Pakistan but it has been observed that even after spending a lot of time in learning English, majority of school and college students are unable to write grammatically correct English. It has been observed that the teaching of English in Pakistan, specifically in state-run schools and colleges, is highly ritualized. Seldom do the students focus on learning English when they are mentally obsessed in learning texts for the sake of its reproduction. The reproduction of set texts and the provision of memorized written answers to questions about those texts mean that the teaching of English neglects speaking, listening and critical reading which are termed as the integral features of language competence. Akram & Mehmood (2007) have also analyzed and enumerated some of the problems and challenges which are being faced in teaching English as a foreign language in Pakistan. A very pertinent and relevant issue regarding the teaching of English as a foreign language in Pakistan has been raised by them is that of medium i.e., literature. They seem to be convinced that this medium of teaching English language is inadequate to impart the required competence among the learners of this language. 
Objectives

Literature Review
Haider (2014) has explored those organizational problems which the Pakistani students face in ESL writing. These problems include overused coordinate sentences and misused topic sentences. This study also reports that the Pakistani students face problems in the use of cataphoric and anaphoric references, ellipsis, substitution and genre related organizational ties. Lack of motivation and self-confidence and writing anxiety also pose a challenge to the Pakistani ESL learners. The literature produced by Pakistani writers can prove more effective and productive for language learning as it does not pose the problem of contextualization. While advocating the use of Pakistani literature for English language instruction, the linguists maintain that stylistic-based perception and critical perception can be enhanced by integrating language with literature.
Adeel & Sajid (2014) have studied the organizational problems faced by the Pakistani student writers. By using questionnaire and viva voce questions, the researchers have reached the conclusion that these students face the difficulties in the use of the cohesive devices like substitution, ellipsis, conjunction and lexical cohesion.
Ross (2015) has investigated the challenges faced by the Arab students in writing a well-developed paragraph in English. He maintains that the students must strike a balance among the issues like content, organization, purpose, audience and vocabulary. Ross (2015) has also found out that the students write such clauses as neither follow punctuation system nor the sentence structure. The researcher further claims that the simple, compound and complex sentences pose another difficulty for the ESL learners.
Demerezen (2012) has analysed the problem causing structures of simple sentences for the Turkish University students. The researcher has discussed the basic elements of a simple sentence and its different patterns. According to the study, an extended simple sentence i.e., with double or triple structures in subjects, verbs and objects is a problem causing area for the Turkish students. The researcher also claims that double predicates in a simple sentence also confuse the students. The main focus of this study is the overlooked and neglected structures which the researcher calls the simple sentence with the extended phrasal elements.
Kunwar (2013) lays stress on creating opportunities for the interaction of the ESL learners with quality literature. While reflecting on the practices being carried on in Indian classrooms, the researcher presents a very saddening side of the picture regarding the use of literature in the language classroom. These facts also come true in the Pakistani context, too. While reflecting on the prevalent practice in the Indian context, Kunwar (2013) quite aptly maintains that a highly mechanical and conventional approach is adopted towards literature in the language classroom, teacher reads and explains each and every line the text, students are expected to scan the text so as to get information for the sake of the exam and they are expected to cram the answers to the questions given at the end of a lesson. Thus the basic aspects of language skills and language areas are neither dealt with nor developed because of this.
Research Methodology
This study is primarily quantitative in nature. So, the researcher has gone for the quantitative research methodology. According to Dornyei (2011) , "quantitative research involves data collection procedures that result primarily in numerical data which is then analyzed primarily by statistical methods." Typical example: survey research using a questionnaire, analyzed by statistical software such as SPSS. Appendix I contains a specimen of a few problems which are faced by the ESL/EFL learners in learning sentence construction through literature.
Participants and Research Tools
The subjects of the present study are 600 (male and female) students of intermediate level of different colleges of Pakistan. For the administration of the questionnaire, such participants were selected as could prove the representative of the population of the study. For instance, the subjects of this study are the students of the intermediate class, part II. The research instrument consists of thirty items and all the questionnaire items of this research instrument are close-ended on Likert scale from "strongly agree" to "strongly disagree".
Achievement Test
In order to draw a correlation between the participants' attitude towards teaching sentence structure through literature and their achievement test score, the researcher has conducted an achievement test on the pattern of "TOEIC Writing Test" in accordance with the context of the Pakistani ESL/EFL learners. This achievement test primarily consisted of three questions. The first question was comprised of five pictures in which below every picture were two words which the subjects were to use in their sentence to describe the picture. They might change the form of the words to suit the grammar of their sentence. The second question consisted of two Respond-to-a-Written questions and the third question was one "Write-an-Opinion-Essay" in which the subjects were to write an essay to state, explain and support their opinion on an issue. The achievement test carried 25 marks. In order to convert the each respondent's obtained score into percentage, the researcher multiplied that score to the percentile 08. The response of the subjects was scored on the parameters given as follows: The results of the present study show that the learning, practice and use of the grammatical aspects are the most neglected area in the teaching of English through literature. The parts of speech and their usage are rarely discussed, practiced and tested in the language classroom as the teaching of English through literature or text books does not provide the ESL learners of the intermediate level any chance to learn the grammar and the grammatical aspects of the target language. It is because that GTM excludes the learning of grammatical aspects of the language. In this respect, these findings of the present study relate to those of Sakthivel & Kavidha (2010) who lament that language acquisition is purely theoretical not application-oriented.
It has also been found that 64% of the respondents can't make a distinction between adjective and adverb whereas 75.8% ESL learners face problems in the use of adverbs. The level of the ESL learners' grammatical competence can be estimated from the fact that 92.6% students buy guide books to learn the grammar and the grammatical aspects of English language. Moreover, 73.7% EFL learners face the problem of subject-verb agreement when they learn language through textbooks and 81% of them face problem in the use of causative verbs. As far as the change of narration is concerned, 78.8% do not find themselves able to do this.
Regarding the role literature in teaching the grammar and grammatical aspects of the target language, the findings of this study are also seconded by those of the study conducted by Mckay (1982) who expresses the same reservation regarding the role of literature in the teaching of grammar. In his study, he maintains that literature lacks contribution to the teaching of grammar. This study finds out that the textbooks used as a teaching tool at the intermediate level to teach the grammar of the target language do not enable the ESL learners to get a comprehensive command over it. These findings of the present study also relate to those of the study conducted by Cruz (2010) in which he claims that the literature included in the textbooks for the pedagogic ends provides an "artificial grammar". With the help of such type of grammar, the EFL learners learn a "nowhere English". Consequently, the ESL learners remain unable to enjoy communicative competence in the real sense. Cruz (2010) calls this level of these EFL learners' language competence a "survival level" because they do not get any exposure to "language in use" in the language classroom and they are penned in an atmosphere of "static nature".
It has also been found out that the use of literature as a teaching tool plays little role to further the ESL learners' communicative competence. The present study relates to Ansari's (2013) in which he propounds the same thing while rounding off his study that the literature taught to the ESL learners is not supported with grammar-oriented exercises which can be done in the language classroom to practice the grammatical aspects of the language. Ansari (2013) believes that the current practices in teaching literature to the EFL learners seem to encourage content-based and memory-oriented study of literature. The present study has tried to investigate the problems faced by EFL learners in connection with their learning sentence structure through literature. It has also been strived to get insight into the EFL learners' attitude towards their learning sentence structure in the language class. This study finds out the textbooks do not provide essential information about grammatical form and structure. The EFL learners remain unable to learn different kinds of phrases and their use in their composition. These findings of the present study relate to those of the study conducted by Bilal et al. (2013) . It also presents the same picture as it has also brought to light those factors which cause problems for the FL educators in honing the EFL learners' writing skills. They call it a strenuous task which demands the development of the EFL learners' both linguistic and communicative competence. They have also found out the EFL learners remain unable to develop their writing skill because of the teachers' using and following the traditional approach. The same issue has been raised by Khatib & Mellati (2012) when they maintain that the textbooks taught by the FL educators have no appeal for the students and are loaded with such grammar exercises as have nothing to do with the EFL learners' interests and lives. The findings of the present study also highlight that old and traditional method of teaching language through literature is mere product-centered. These findings are supported by the study conducted by Eastwood (2005) in which he explicates that looking at the examples of English language can be more effective and useful than mere reading about them. He further claims that the EFL learners should know how English language works rather to memorize the "rules". The author very aptly points out that "the important thing is the language itself". Eastwood (2005) also claims that "active learning will help you more than passive reading, so it is important to do the exercises and to check your answer".
This study also investigates the problems owing to which the EFL learners fail to achieve grammatical correctness in the target language. For instance, the present study finds out that the problem of subject-verb agreement remains unaddressed in teaching English through literature. This finding of the present study is also seconded by a case study conducted by Nayan (2009) who has found out that after spending almost 12 years, the EFL learners remain unable to maintain subject-verb agreement in their expressions. In the same way, Shuib (1991) also finds out that the subject-verb agreement is one of the most challenging problems which are faced by the Malaysian EFL learners. Moreover, Dorn (2000) seems to be convinced of the significance of subject-verb agreement for mastering the grammar of the target language. Likewise, Aghagolzade & Tajabadi (2012) have also strived to dig out the causes behind this pitfall faced by the EFL learners. According to them, the language used in poetry and prose is deviated from the standards, conventions and rules and has manipulated grammar and lexis which is not the presentation of the real-life "language in use" (Cruz, 2010 ).
When we have a look at the aggregate response extended by the subjects of this study, we find out that 54.69% of the respondents have agreed while 19.19% respondents have strongly agreed that they remain unable to get insight into and the practice of different aspects of English sentence structure. For instance, the EFL learners remain unaware of the different elements of sentence and its types. But it is interesting to note that 75.3% of the respondents claim that after learning their lesson well, they can determine whether the sentence is in indicative or interrogative mood.
This study has found out that 73.88% respondents show their agreement that sentence structure and its different aspects are not focused during their being taught English through literature. For the syntactical aspects of the target language remain untapped in the teaching of English through literature at intermediate level. For instance, 77.9% of the respondents claim that they face problem in the construction of conditional sentences. In the same way, 72.7% subjects of the study respond that they do not feel themselves at ease in rendering a passage from Urdu into English and vice versa. It has also been found out that 77% of the respondents do not learn about simple, compound and complex sentences in the language class. All these facts reveal that syntax and syntactical aspects of the target language are the most ignored area of language teaching and learning through literature. The reason behind this sad plight is that the ESL learners do not get any chance to personalize the writing activities when they are kept engaged in merely grammar tasks and pattern practices. The same opinion has been expressed by Mashori & Lal (2011) who maintain that writing a grammatically correct sentence does not mean the ability to write a convincing and logical essay because this skill demands much more than this.
The same findings have also been reached at by Leki & Carson (1994) who opine that the mastery of syntax and written grammar are two distinct features as it involves the acquisition of the acceptable English rhetoric. Another study conducted by Bhatia (1999) and Boshar (1998) also propounds the same view that training and practice are the major requisites for the creation of the "unified whole". The same opinion has been shared by Swales & Feak (1994) when they suggest that apart from teaching textbooks and the literature embodied in them, training and practice are must for developing the EFL learners' writing skill. (2-tailed) .058 N 600
The above results indicate that the correlation coefficient for achievement test and sentence structure is negative and is not significant. This implies that the correlation is not statistically significant at all. It also reveals that the attitude of the ESL/EFL learners and their performance in learning the construction of sentence structure through literature correspond each other very much. Their language proficiency is dissatisfactory i.e., they have not shown any outstanding performance. The possible reasons behind this can be sought in the fact that while their being taught the construction of sentence structure through literature the ESL learners are neither given chance for producing their own structures nor any strategy for mastering them. In addition to this, the EL educators do not encourage the ESL/EFL learners to study with their peer groups for generating ideas so that it may have a positive effect on their skill of producing grammatically correct structures. Above all this, the motivating factors involved in the construction of sentence structures, like observation, thinking, exploration, innovation, knowledge and communicative strategies are not fostered in the English language classroom. An Independent-Samples T Test was run to find out the relationship of sentence structure with gender, location and medium. The first independent-samples T test was run on the mean score of the sentence structure and gender in order to test the relationship between male and female students with reference to their learning sentence structure through literature. Table 3 shows that the difference in the mean score between the male and female students is very significant i.e., 14.98. It shows that female learners outclass the male learners in the process of learning sentence structure through literature. Table 3 shows that there is very little difference in the mean score and standard deviation with respect to the variables and the location of the students. This analysis proves that there is no relationship between rural and urban students with reference to their learning sentence structure through literature. A difference of 6.12 has been noted in the mean score between the variables and the medium of instruction i.e., English and Urdu. This shows that there is some relationship between medium of instruction (Urdu/English). Table 4 shows that the female students' mean score in the achievement test is significantly higher than the male students'. The reason behind this difference is quite clear that the female students have more serious approach towards their assignments than the male students. Table 4 shows a slight difference in the mean score of the urban and rural students. The mean score of English medium students in the achievement test falls at 63.57 whereas Urdu medium students' score is 57.45. Table 4 shows the difference of 2.296 in the t-value between the achievement test and the medium of instruction. This analysis highlights the fact that the students with English medium background outclass those students whose medium of instruction is Urdu.
Conclusion
This study has reached the conclusion that the ESL/EFL learners face myriads of problems related to sentence construction and the literature taught to them does not render any pay-off in enhancing and honing their skill of sentence construction. One of the most important reasons behind this problem is that the ESL/EFL learners go through the literature just for the sake of scoring maximum marks in the examination and to this end they resort to the helping books and ready-made material available in the market. Thus, they do not encounter any such activities in the language class which can motivate them to do sentence construction drills and exercises on their own or under the FL educator's supervision. Apart from all this, the text books which have been included in the syllabus as teaching tools do not have such exercises at the end of the lessons as can make the ESL learners develop their skill of sentence structure. For instance, the language learners seldom get the chance of doing the practice of constructing simple, compound or complex sentences after reading the lesson. Nor do the language learners get the chance of practicing subject-verb agreement in the class after completing the lesson.
Suggestions
Keeping in view the linguistic needs of the Pakistani EFL learners of intermediate level, this study gives some recommendations which have been given as follows:
 The existing teaching tool for English as foreign language needs to be revisited as the rapidly changing modern world requires the EFL learners have competence in English language because literature cannot be styled an adequate teaching vehicle which can cater to the demand of language competence.
 The use of guide books should be discouraged so that the EFL learners can develop their sentence construction skills instead of cramming.
 The FL educators should design such activities as can make the EFL learners go through the text books for developing their sentence construction skill not for efferent reading.
 Drills and exercises regarding English parsing and analysis should also be in the lesson plan. 
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